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ABSTRACT

In contrast to the educational reform reports of the
1970's, which criticized schoels’ irrelevance, inequality, and
authoritarianism, the flood of reports that appeared in 1983 focus on
the dangetr to the nation's global preeminence and military defense
caused by mediocre education. Although most reports uphold a
commitment to equity, this is overshadowed by the emphasis placed on
excellence (as in the Sputnik era) and the raising of academic
standards. The new reform reports generally agree that the purposes
of education have become too diffuse: literacy, they say, should
become a priority, with personal growth skills, work skills, and
social and civic skills as secondary goals. Most of the 1983 reports
call for a common curriculum, and are unanimous in condemning
tracking (insofar as it precludes equal access to knowledge and
discriminates against minority childran) and most ignore or criticize
vocational education. The reports agree that computer litsracy must
have a place in basic education, but disagree on questions concerning
time sgent in school. Most blame the crisis in education ¢n the
teaching profession, but vary in their recommendations for solwving
current problems affecting teachers. Finally, the reports tend to
advocate decrease in federal and an increase in state and local
responsibility. (KH)

AXERARAARRARRRANE AARKRAANRARARAAXAIRAAARARARARARARARARARARAARARAAAR A AN AR

* Reproductions supplied by EDRS are the best that can be made *

* from the original document,. *
AARRRERAKAAARAARRARRARARAERARER Y AARARARARNARIARRARRARARRAANRRARRARARAARRRAAAAARAA AR




U.S. DERARTMENT OF tRUCATION
NATIONAL INSTITUTE OF EDUCATION
FOOUATIONAL HEQAIROE S INFORMATION
\}( CENTIR (g Ry -

LETT S R PRI IS PY AN PO TS AL STINRT I SITPY P ES) TS
tiv ennest Haere The pevtsane oo sgatudatenn
LG IER T LA B

Mo g anges by e tugites U magpnine

gt Yae shuntity

@ Prowids of v i quianss stabind mthos b
[T BY YRt I TAPLIR ST RN T STTTI RIS IO LINSWR T §

e atuny o gl oy

ED252636

The 1983 Educational Reform Reports

by Carol Ascher

J

m,

N

O

ERIC

Aruitoxt provided by Eic: ‘



ERIC

Aruitoxt provided by Eic:

@\

ERIC

(212)678-3437

ERIC,CUE DIGEST Number 22

h-le-‘-
IJ bﬁ N A YN

Cleannghouse on Urban Education

institute for Urban and Minority Education/ Box 40

" - r.'-r‘

v M

Teachers Cotlege / Columbia University
New York, New York 10027

May 1984

The 1983 Educational Reform Reports

Dunng 1983, a floond of private and public commissions issued
their findings and recommendations for educational, largely
secondary school, reform. Whereas reports dunng the 1970s had
caticized the trrelevance. ineyuality and authontarianism of pubhic
high school education, the new reports are reminiseent of those
isued 1in the 19560y, in what became known as the Sputnik era,
when the Umited States attempted to compete with Russian
advances by upprading math, science, and foreign language
teaching and currculum.

A common premase of the 1983 proposals s that the natian’s
global preeminence in science. technology, industry, commeree,
and mulitary defense isthreatened by its mediocre education. While
the Nationai Commission on Fxcellence in Fducation warns of our
“shm competitive edge . . . n the information age.” the I wenticth
Century Task Force Fund talks about “social difficutties ™ (8. 13).
As in the Sputnik cra. the term “excellence.” nearly absent from
the 19707 cducanonal reform discussions. has reappeared n the
new reports.

In tact, the questions implicitly raised by both sets of reports go
back nearly une hundred years. The guestions are still whether the
function of high schoal is to prepare all youth for their various life
paths o to prepare only a small proportion of college-preparatony
students. whether theie should be s common curniculum ot dif-
ferentiated offerings. and whether the high school should be
responsible mercly for impanting organized know!adge or alvo for
values, atutades. creativity and self-realization,

Excellence and Equity

Fhe current reports atate thenr commitment to eguity within the
context of nusng scademic standards. 1n the wonds of Adler
faideia Proposal. The best educstion for the best is the best
education for all” (1. p.6). Bover argues that the “failure to educate
evert voung peron (o hiy o her full potential threatens the
nations socisl and economie health™ (3, p. ). However, the
proposals generally do not recognize that, because studenty are
diverse, a4 undorm education will not necessarily create either
umtorm end 1esults or even the maximum possible achievement for
cach student  Instead. some proposals esablish such difficuls
requirements that many students will not be able to comply and so
will either have to be given sevond-class programs and diplomas
ar simply drop out. Although the word equity is used repeatedly in
a numbcr 0! these reports, for the most part it appears as a sy mbol
that has been deprived of the conereteness of its mesning.

The Goals of Education

The new reform reports generally agree that the purposes of
educution have become too vaned and diffuse: education is
chirged with esercoming not only ilhiteracy. but unemplovment.
crnme and war among nations. While the new reports still tend 1o
connect their enticonms of schooling to thar belief that something
» wrong with our natton™s social and economic life. their proposals
tor reform emphasize academec goads, 1 iteracy n the larger sense
v i common prionty Personal growth skills, work skills, and
soctal and civie skilis are prevailing but secondary goals.
Curriculum

In contrast to the reports of the 197ih sn which electives, opeiom,
and afternapves, were central. the current reports stress the Vew
Basees, a common core curriclum, or prescribed curricufon.
Several recommend that all students be required to take more
mathematis and science as well an more Laglish, social studies
and loreign Languages, that wmpu!cr science be added as a
requirement; that “sofs courses™ or electives be severely curtailed

and heought under tight control: and that students be frequentiy
tested 1o assess their progress according to strict {(and raised)
standaids n fuct, the Now Basies or comimon core curnculum as
ewentiatly the traditional college-preparatory tare.

Perhaps reacting to the findings of the Nauonal Assessment tor
Fducational Progress. that federal and state equal educational
opportunity policies of the 1970y had a positive effect on student
achievement, and that most students had mastered the basies
befose the “back to basies™ movement began, several of the current
propuosals stress he importance of teaching the New Basics of
higher-fevel provesses. such as conceptualinng. enitical thinking.
and analysis. Sirer cnticizes the emphasis in education on
amassing quantities of informatior 1nd suggests that these higher
order skills can best be learned th. ough a much smaller body of
knowledge. Siwzer, as well as Bover and Adier propose new
divistons 1 the academic disciphnes and suggest a difterent Kind
of teaching  using the dialogue of the Socratic method  for
developing the higher intellectual skifls, as well as emotional
understanding and aesthetic appreciation

Tracking

The 19%3 reports are unanimous 1n condemning tracking, nsofar
ax it preciudes equal access to knowledge and discriminates against
minonty childeen. Several propese a “rommon core of subjects™
(3}, often recommending they be taught through “mastery learn-
1ag” techniques (6) which all must achieve. “regardless of native
ability. temperamental bent, or conscious preference™ (1, p. 41y
Few authors in this new group pay serious attention to the
problemy of management and pedagogy arnsing from wide
differences among students. However, several exceptions should
be noted: 1The National Commission on I xeellence in Fducation
recommends that student groupings and promotion be based on
achievement and instructional need rather than age. Bover argues
for alternative schools for alicnated students and special programs
for such groups as potential dropouts and the gitted. The Urban
Fducation Studses” findings are that curniculum and instruction
are best when initiated locally and adapted to individuals’ stages
of development and cultural values. The Nationul Assessment for
Educational Progress recommends that, based on the success of
the 1970y programs tor disadvantaged students. such programs be
continued.

Vocational Fdacation

An effective education-wark palicy wis & consistent theme 1in
the teport of the 19708, By contiast, current reports such as that
of the Nanonal Commission on Fxeelience in b ducation do not
mention sovational education at all. whik othen give it ntle but
largely cntical attention. According to Adler, “raiming tor
particular jobs v not the aducation of free meo aml women™
(1. p. ). Bover would chiminate the vacational track, but not
abolish vocational courses  He also proposes o “new Carnegse
unit™ of 30 hours a year of veluntany senvice to the school or
community, Goodlad would create a common curricuslom 16
provide students with equal access to knowledge, plin the
“development of 4 mature perspective on careers, career choee,
and bases of carerr decinton-making™ (b, p 344, he sugpests a
phase of “work. study, and service conducted within an cduca-
tional ethos™ (6, p. 347y

By proposing a common core curncnjum with few electises,
the reformers 1end to assest that a sound general hberal education
is “truly vocational™ (1 p. 1¥). that all secondany school students
need career onientation but not job-specitic traming, that career
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onentation is best undertaken in expenential-based internship
programs. and that equity is best achieved through avmdmg the
second-clitas status of vocational training.

Techaology

Fhie reports agree vt the oew place of computer hictacy in basie
vducation (though the notion of what this “literacy™ is differs and
nosame reports o guite vague)  They also advocate the use of
computens as @ meins of extending mstruction. Severc writers are
crdwal about the wavs new technologies are used. not used. o1
misined 1 aducation The reports argue for developimg vareer
comprienaes hased on computer skills in some studeats, but do
not refledy the current dehate converming the opportundics tor
computes-teiated carcers.

Time

e twports disagtee anver whether inereising the amount of time
wpent i school should be a priosity, or i the tocus should be more
ettective use of exnting classroom hours, Amaong those whao favor
mereasng the amount of ume are the Natwonal Comstussion on
t \eelienoe w Education (which proposes a 7-hour day, 200-220 day
vear), Goodliad (who argues tor 25 hours a week o mstructional
tme. compared with the current average of 22,5 houn) the
I ducation Commssion of the States which makes no specific
ravommendation); and the National Science Board Commission
(which providey speaitic proposals for increasing time speat
mathematcs and soenee).

On the other side, Boyer argues that better use of time, not time
iselt, should be the focus, while Sizer takes the position that this
and all other deonsions should be made locally, by individual
panapals and teachens. according to the needs of their students.
‘Teachers and Teaching

The reports agree that, though teachen are generally idealistic
and well-meaning, the crisis ineducation must be Laid at the door of
the teaching profession. Not only i there o shortage of teachers
i key subjecty such as mathematics, science, and foreign
languages. but teachers are generally not academucally able, are
madequately and inappropriaicly trained. are poorly paid. work
under difticult and unattractive conditions, and are simply not up
to their tasks.

Several reports note that admission and graduation reguire-
ments in schools of cducation are too low. and that the courses
oftered need improvement and perhaps radical change. Mast of
the reports argue for a more sobd academic grounding in the
subjects teacher will teach, with less time devoted to pedagogical
tning. 1he Southern Regional Fducational Boand™ Task Force
on Higher Fducation secommends that sclection procedures be
apphed throughout the entire teacher preparation provess and that
all education programs be evaluated for quality and productivity.
{he Fducation Commission of the States Task Force argues that
states should improve the centification process. as well as tighten
procedores for evatuating thos: who continue to teach.

Several authors suggest strotegies lor renewing teaching as a

professicn. Sizer proposes that we stop treating teachers like
“hired handy” and restorc to them “the respect-laden autonomy
enjoved by other professionals " (10, p. IR3). Bover sugpgests cutting
teachers” dailv clasy moeetings, giving teachens an bour daidy for
clasy prepamation. and excmpting them Hrom clencal and sapus-
vinary chotes. Goodlad argues tor reducing teachers™ instructional
e and mitating school-based programs tor staft mprovement.

A aumber of reports abe propose recogntion and awarnds {or
cutstanding teachers, mcluding sumaner study and travel, well-
defined career ladders (with salary, mtle. and respoasibiluy
merementy), and special local, state and national rewards tor
excelience. The Southern Regonal Fducational Boand Task Foree
s the anly group to deal specifically with the problem of recrumng
minonty teachen.

Thosw reports that deal specshically with shortages in mathe-
matics and seience stress the need for fesibility in guirements.
increasey in salanes. snd other special incentives. The Southern
Regional Fducutwnd Board Task Foree sugpests scholarship and
toun programs to attract science and mathematics teachers, the
waiver of education reyuirements for math and science graduates,
with safeguards to insure the quahity of instruction, and retresher
courses for teachers in surplus areas 1o catch up in the ficld. The
Nationa! Science Bourd Commission argues that over the next five
vears the federal government should fund in-state teacher training
programs 1o update knowledge in mathematics and science, and
that the states should develop teacher traming programs in
vooperation with colleges, universities and science  muscus.
Several teports suggest paying science and mathematics teachers
higher wages 10 make these jabs competitive with other mathe-
matics and scienee professions.

Althought the reports agree on the need for continuing educa-
tion, there i little agreement about where and how it should take
place, and uader whose auspices and what conditions,

Federal, Sate and Local Roles and Responsibilities

A number of reports suggest, in passing. new federad, state and
local roles  most tend to advocate a decrease in federal and an
increase in sMate and local responsibility. A few proposals are
directed specifically at the roles to be played by purticuiar sectars.
The Twentieth Century Fund Task Foree argues tor a continued
fedderal role which replaces the current emphasis on regulations
with # new emphasis on incentives. | he Education Commission
of the States, though achnowledging the impirtance of a strong
tedcral commitment to education. focuses on state and local level
action. because “aational commitments. in vur judgement, do not
onlv trickle down; they also bubble up™ (4, p. 3. The Nations]
Science Board™s Commission gives the federal government a key
role in implementing s action plan and assigns price tags to ity
recommendations.
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